Prairie View A&M University

Digital Commons @PVAMU
All Theses
8-1963

How the Organizational Plan of Seventy-Five Negro Educable
Mentally Retarded Units Compare with the Texas State Plan
William M. Hill

Follow this and additional works at: https://digitalcommons.pvamu.edu/pvamu-theses

HOW THE ORGANIZATIONAL PLAN OF SEVENTY- FIVE NEGRO EDUCABIE
MENTALLY RETARDED UNITS COMPARE WI TH THE TEXAS STATE

A

Thesis

Presented to
the Faculty of the Graduate School
Prairie View Agricultural and Mechanical College

In Partial Fulfillment
of the Requirements for the Degree
Master of Science in Special F.ducation

by

William M. Hill
August 1963

The W. R. Banks Library
Prairie View A. & M.. Colleg,

PLAN

THIS THESIS HAS BEEN APPROVED BY:

The writer gratefully acknowledges the assistance

rendered by Mr. Norman Miller and Dr . Jack W. Echols in
the writing of this thesis .

Without their patience ,

helpful comments and suggestions this study could not
have reached its final form.

W. M. Hill

DE DI C AT I ON

The writer wishes to dedicate this thesis to his
devoted wife, Joyce; his daughter, Levett a, and to a true
friend, Mrs . Irma Kendrieh, without whose sacrifice and
encouragement this thesis could not have been written.

W. M. H.

TABLE OF CONTENTS
PAGE

CHAPTER

I.

INTRODUCTION • • • • • • • • • • • • • • • • •

Need for this Study . •
Purpose of Study ••

•

. . . .... .

• • • • • • • • • • •

Limitation and Methodology • • •

.....

II.

III .

1
2

2

..

3

........

l+

Nature of Questionnaire •• • •• •
Definition of Terms • • •

1

•

THE ORIGIN OF SPECIAL EDUCATION IN THE UNITED
STATES AND TEXAS . • • • • • • • • • • • • • •

8

Early Contributions that lead to present
status of Program for the Retarded
Child • • • • • • • • • • • • • • • •

9

Social Attitudes in the Early Development of Special Education • • • • • •

10

The Influence of the War . • •• • • • • •

ll+

The Atomic Age Brings Special Education
to Texas • • • • • • • • • • • • • •

15

Summary • • • • • • • • • • • • • • • • •

17

THE STATE PLAN FOR SPECIAL EDUCATION FOR THE
EDUCABLE MENTALLY RETARDED • • • • • • • • • •

18

Guide for Determining the Eligibility
of Pupils • • • • • • • • • • • • ••

19

Establishing Eligibility for Placement . •

21

Individual Psychological Evaluation • • •

21

Test f or Educability of Exceptional
Children • • • • • • • • • • • • • •

22

- iiStandards for Admittance • • • • • • • •

23

Basis f or Establishing and Operating
Special Fiducation Units • • • • •

• •

24

Special Education Teacher and Cooperative Units • • • • • • • • • • • • •

25

The Special Classroom and Teaching
Facilities • • • • • • • • • • • • •
Professional Qualifications for Teachers
of Exceptional Children. • • • • • •
S1.lDllDary • • • • • • • • • • • • • • • • •

IV .

v.

26
26
28

CROSS SECTION SURVEY OF TEXAS NEGRO SCHOOLS
FOR EDUCABLE MENTALLY RETARDED • • • • • • • • •

30

CONCLUDING IMPLICATIONS WITH RECOMMENDATIONS • •
Concluding Implications • • • • • • • • • •

45

Recommendations • • •
Bim.IOGRAPHY • • • • • •

• • • • • • • • • •

45
46

• • • • • • • ••

49

APPENDIX •• • • • • • • • • • • • • • • • • • • • • •

51

• • • • • •

CHAPTER I
INTRODUCTION
The manner in which our nation cares for its citizens and conserves its manpower resources is more than an
index to its concern for the less fortunate .
to its future .

It is a key

Both wisdom and humanity dictate a deep

interest in the mentally retarded.

It has been estimated

that there are more than three million handicapped children
in our elementary schools who require special treatment and
care to make the most of their possibilities .

Many of these

do not have sufficient learning capacity to perform the
tasks set forth in the school curriculum.

All of these

children, nevertheless, have a right equal to that of normal
children to the curricular which will meet their educational
needs.

It was said by Franklin D. Roosevelt:

All Americans want this country to be a place
where children can live in safety and grow in understanding of the part they must play in the Nations
future . If anywhere in the country any child lacks
opportunity for home life, for health protection,
for education , for normal moral or spiritual development, the strength of the nation and its
ability to cherish and advance the principles of
democracy are thereby weakened .
Need f or this Study
This study. was undertaken because one of this nature
had not been made previously to compare special education
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units for educable, mentally retarded children in Negro
schools of Texas, and to determine how they measure up to
standards set by the Texas Education Agency.

It was felt

that an investigation of this nature might reveal to school
officials (1) valuable information as to how their programs
are measuring up to state standards, (2) emphasize a need
for a closer adherence to these standards; and (3) to create
an interest among administrators of all Negro schools in
improving their special education programs.
Purpose .Q! Study
The purpose of the study is to survey the nature, organization, and extent of special education services for the
educable, mentally retarded in Negro schools of Texas from
the view point of the special teacher and attitudes of
school administrators.

It also seeks to identify special

education services in Negro schools of Texas.
Limitation~ Methodology
The most practical and accurate means of attacking
the problem of surveying Special Fnucation Units for the
Educable Mentally Retarded children in Negro schools of
Texas was to distribute questionnaires to a selected group
of special education teachers.

The following limitations

are noted:
1.

This study is limited to discussion of
special units dealing with educable
mentally retarded children.

3
2.

The only persons participating in this
study were in-service teachers attending
Prairie View Agricultural and Mechanical
College, during the summer of June, 1963.

3.

All of the respondents did not adequately
complete each item listed on the questionnaire.

4. Out of the 100 questionnaires only 75
teachers responded .

Nature of Questionnaire
One hundred questionnaires were distributed to inservice teachers enrolled at Prairie View Agricultural and
Mechanical College during the first six weeks of the Summer
Session 1963, who were teaching educable mentally retarded
children.

It was felt that by circulating this question-

naire to the teachers already enrolled this would provide a
larger and a more adequate sampling.
The .questionnaire contained the following :
Section

!:

~

Q!! the mentally retarded.

Questions

were asked relative to the number of grades found in each
school; the number of special education units; the number of
students in each unit; the kind of level taught; type of
units found in the various schools; methods used to identify
mentally retarded pupils and records kept relative to these
pupils; the number of pupils found in school per day and the
length of time they are in school; a description of the
physical and their ability to adjust to classroom situations .
Section B:

This section deals with instructional

methods , materials and facilities .

Questions were asked
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concerning the needs or objectives met in the classroom;
classroom learning experiences provided for the pupils;
type of units used; classroom facilities and equipment
provided for pupils; and the type of evaluation used to
determine the effectiveness of the special education
program.
Section Q:

Th.is section is concerned with Adminis-

trative and Professional Considerations relative to the
special education program.

Questions were asked with

reference to the acceptance of the special education program by the faculty; sources of revenue for instructional
aids; the extent of parental- community interest; the professional qualification and experience possessed; the munber of years teaching experience as a special education
teacher and in the regular classroom; extent of affiliation
with professional organizations ; feeling toward adequacy of
salary received as a special education teacher; and
approximate enrollment schools of respondents .
A more extensive discussion of the responses to the
questionnaire in the above sections will be found in Chapter

IV.
Definition of Terms
For the purpose of clarity, the writer submits the
following definitions of terms used in this study as taken
from sources indicated .

5
1 . Special F.ducation: "An educational program
which is planned by either in private, in public
school agencies for the purpose of educating people
Who deviate from the norm. "
2 . Intelligence ~uotient: •• • the ratio of a
person ' s mental ageo his chronological age multiplied by one hundred . •

3. !ilucable Mentally Retarded : Children, limited in intellectual ability, who may be expected to
learn at a slow rate and to profit from an organized
program designed to promote social adjustment and
vocational proficiency shall be considered educable
mentally retarded and have intelligence quotient
between 50 to 70.
l+. !!nil in Special Education: Refers to a group
of exceptional children and the designated teacher .

5. Teacher- Coordinator : One who assumes responsibility for a teaching load of exceptional children
and who also devotes a part of his time to coordination of the Special Eiucation program. l
6 . Primary Unit : The organization of a primary
class of mentallyhandicapped children is an attempt
to modify the school program for these children to
such an extent that they will learn to adjust to
school situation in harmony with their low intellectual abilities . It is designed to provide adequate
educational facilities for mentally handicapped children during their initial school career and for those
who have already experienced failure in the regular
grades .
The curriculum is designed for children having
most or all of the following characteristics:
a . The chronological ages range between
6 and 10.
b . The mental ages or verbal intelligence
tests are below 6 .
c . The children have been ready to learn
to read or do the arithmetic of a first
grade class.
d . The children, in many cases, come from
subcultural home .
1 Texas Education Agency, Administrative Guide ~
State Plan for Special F.ducation, 1960 Bulletin, Austin,
Texas .
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e.

r.
g.
h.
i.

j.

They have usually experienced failure
in the regular grades before admission
to a special class .
They probably have faced isolation and
rejection by children in the regular
grades and have developed compensatory
aggressive or withdraw tendencies .
They usually dislike school , probably
because of their lack of success.
Some of them have associated physical
disabilities 2 some of them are brain
injured children.
Their physical abilities and activities,
because of their age are similar to
those of second and third grade children.
Their mental and social activities are
similar to kindergarten and beginning
first grade children.

7. Intermediate Unit : The intermediate class for
mentally handicappedchlldren is the one most commonly
found in the school systems, since communities large
enough to require several special classes for the
mentally handicapped usually the intermediate class
first. Later, as the need becomes apparent classes
for the adolescent group and finally for the primary
group are organized .
The intermediate class for the mentally handicapped
is designed for children who :
a.
b.
c.
d.
e.
f.

Are ready to learn to read.
Have mental ages of approximately six
and one-half to eight and chronological
ages of about ten to thirteen.
Are ready to learn some of the elements
of other tool subjects such as writing ,
spelling and arithmetic.
Need the experience of success in a
class adapted to their learning
abilities .
Need socialization experience without
coping with brighter children.
Need experiences which are adopted to
their ability and capacity . 2

8. Junior and Senior Units : Although the problem
created by the mentally handicapped child has for a
2G. Orville Johnson, Educating the Retarded Child
(Boston: Houghton-Mifflin Company, 1951), pp . 70-71 .
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long ti.me been a serious one in the elementary
grades, it is becoming increasingly acute at the
secondary level, where the child finds himself
more and more a misfit . Classes and provisions
for mentally handicapped youth in the secondary
school for children with low intelligence and
not for all cases of educational and social maladjustments . Pupils assigned to these special
facilities have most or all of the following
characteristics :
a.
b.

c.
d.
e.
f.

Chronological ages approximately
thirteen to eight een years .
Mental ages on verbal intelligence
tests of about eight to twelve
years , and I . Q.'s ranging from
approximately 50-75.
Retardation in achievement in the
tool subjects of at least three
years at the age of thirteen years .
Likelihood of failure in adjustment
to the curriculum of the regular
secondary school .
Potentialities for adequate social
and occupational adjustment with a
curriculum adjusted to their needs .
Sufficient social maturity to adjust
to the routine requirement of being
in a secondary school . 3

All responses from the schools were grouped into one
of the above levels .

The distribution of the respondents

are indicated in Table I .

3 Ibid .

CHAPTER II
THE ORIGIN OF SPECIAL EDUCATION IN THE UNITED STATES
AND TEXAS

Long before the days of public education, the educated laymen were practically unknown.

The great mass of

people were utterly unschooled and illiterate.

The dif-

ference between a normal and defective individual, therefore, was not as apparent as it is today .

Even the normal

individual of that time had little or no training in matters
which required judgment , and he was seldom called upon to
exercise it .

The era of Christianity marked a gradual change in
attitude.

It should be noted, however, that the entire

history of the subject is clouded by the lack of discrimination between congenital physical deformity, epilepsy,
psychotic states of deaf-mutism , and mental incapacity.
During the Christian era, these people were sheltered and
given a more human treatment .

The Nineteenth Century saw

the problem of the care and training of retarded individuals dealt within a more scientific manner, with such men
as Itard, Seguin, and others pioneering in what is now
known as Special Education.

9

The influence of Seguin should not be underestimated.

until fairly recent years, the pattern in

United States institutions was the one established by
He came to this country in 1848 in the capacity

Seguin.

of advisor to many of the new institutions that were organized during that period.

His philosophy and methods

were widely adopted and in many instances clung to
tenaciously until this date.

Early

Contributions~ J&ag iQ present status .Qf

Program

!QI the Retarded Child
A.

Itard's contribution and objectives:
l.
2.

B.

Seguin 1s contribution
1.
2.

c.

Socialization (Wild Boy of Aveyron)
Mental training through sensory
stimulation
Creating human wants and desires
Developing speech in the wild boy
Developing to a small degree the
intelligence in the wild boy

Physiological method
In 18lt6 published a book The Moral
Treatment~ Hygiene and E!ucation of
Idiots an Other Backward Children.
In 1866, wrote second book, Idiocy:
and Its Treatment by the Physiological
Method.

Montessori's contribution (1897)
1.

2.

Advocated the view that the problem
of mental deficiency was previously
a pedagogical one rather than a
problem for medicine.
Auto-education.or self-teaching was
one of the keynote of the Montessori
system.
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D.

Other early contributions
1.

2.

Dr .

o.

a.

One of the first advocates of the
belief that the educa tion of the
mentally defective child and his
needs.

Decroly

Alfred Binet
a.
b.

Constructed age scale for testing
intelligence.
Diagnosed public school children to
differentiate the higher grade
mentally defective from the average
child, and assisted in the organization of special classes in the public
schools of France. 1

Social Attitudes in the Early Development of Special
Fnucation

In a sense, the history of the tJni ted States includes
the history of the education of Mentally Retarded Children.
Certainly this was true as one traced the changes that
occurred in attitudes toward handicapped people.

Further,

it is fortunate that in every decade and in every culture
there are a few people who are outspoken in behalf of
certain causes which had been reached.
In ancient times the mentally retarded were perse-

cuted, mistreated, and neglected.

The people believed that

these children had no place in their society.

A group came

1William Cruichehonk, Education of Exc~tional
Children and Youth (Englewood, New Jersey:entice-Ha.11,

Inco, 195'Sf; p. 31.
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along, and they began to apply the philosophy of the
brotherhood of man, and attempted to house, clothe, and
feed those among them who were mentally retarded, and from
such an humble beginning our present education system
emerged .
It is important for teachers to obtain a perspective.
They should have at hand the methods people have used in the
education of the mentally retarded, why they used these
methods, how to get the best results from known methods,
and how to develop new ones.

It is possible that in the

past some techniques have been envolved that were successful
even though one may not agree with the explanations or
reasons given for their use. 2
It can rightly be said that the education of the
mentally defective began about 1800.

During the Nineteenth

Century and the beginning of the Twentieth, we find that
the educators of the mentally defective, and those contributing most of their diagnosis and education, were practically all medical men.

Itard, Seguin, Montessori, and

Decroly were all physicians; yet their major contributions
were in the field of psychological diagnosis and the education of the mentally defective child.

As the population of

the United States increased, and as large collections of
people congregated in the growing cities of the country,
2

Ibid ., pp . 69-70.
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more handicapped children were also to be found in one
place.

With this in mind, parents and educators sought

ways of keeping many exceptional children in their home
communities .

Several factors contributed to this develop-

ment, the increase in local population being only one .
The fact that the residential schools were often many
miles away made it difficult for parents to visit their
children.3
Concepts of classification of handicapping conditions were beginning to make themselves felt in American
educational circles around 1920 and 1930.

The intelligence

test which had been developed by Alfred Binet was used frequently in 1941, and its use had important ramifications
in the development of a concept of individual differences .

Residential school administr ators themselves, particularly
in schools or hospitals for retarded children, began to see

how much easier and how much more appropriately a school
could be operated if homogeneous grouping was obtained.
Michigan presents a good example of this development .
The Michigan House of Correction for Juvenile Offenders was established 1n

1855. Almost immediately the

superintendent indicated the difficulty of maintaining an
institution for both boys and girls together .

Within a

relatively few years, an institution for boys and another

girls (1879) were placed in operation.

The La.peer State

Home and Training School for retarded children of all
classifications were initially the single facility in the
State of Michigan.

To this institution was later added a

series of others which were designed to meet the needs of
particular groups of mentally retarded children.

The best

example of this trend is the Wayne County Training School
at Northville, Michigan, which serves on1y the mentally
handicapped group of children.

The Syracuse School, New

York, established in 181+2 as the second institution in the
United States for retarded children, was later converted
to serve only the mentally handicapped group as opposed to
the mentally deficient and the adult retarded.

Thus, one

sees the notions of classification and specialization based
upon individual differences affecting the residential school
development .

These developments had importance in bringing

citizens to the realization that differentiation of educational programs might be carried out within the local
public school programs as well . 4
One can see the rapid growth by observing the dates
when programs were first begun in many cities in America.
The first open-air school for health problems was established in Providence , Rhode Island in 1908.

Others followed in

Boston (1908), New York City (1908), Chicago (1909) and
¼u11am Cruickshank, Education of Exceptional
Children (Englewood Cliffs, New Jersey: Prentice-Hall,
1958), p . 13.
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Toronto (1910) .

Providence also started the first day

school programs for mentally handicapped children (1896 ).
Springfield followed (1897), Boston (1897), New York
City (1900), Philadelphia (1901), and Los Angeles (1902) .
By 1911 such programs of mentally handicapped were to be
found in at least 220 cities in the United States .

Work

for the partially sighted children started first in Cleveland in 1909, in Boston in 1912 .

Later Cincinnati (1914)

and Detroit (1915) organized programs.

Comparable public

school growth in the period under discussion can be observed for most of the other groups of exceptional children
which are included in this study .

Public school provisions

came slower for certain groups such as the blind .

The num-

ber of blind children was small, and their needs were
served by the residential school.

Since the population was

small, it was then considered difficult, except in the
largest cities, to develop programs different from the
residential school program for this group. 5
The Influence .Qf the~
World vlar I and 'World II, both directly and indirectly, did have important influence on the education of exceptional children and more particularly upon the attitudes of
the culture toward disability.

The important thing to
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recognize in this situation is not the fact that thousands
of men were rejected, but that these men had had a history
in their community of being accepted as normal citizens be-

fore induction.

As

such, thousands of physically difference

was accepted as psychologically normal.
The Atomic Age Brings Special F.ducation to Texas .
The development of special education service in Texas
schools began in the year 1945 under a law sponsored by the
Texas Society for Crippled Children under the leadership of
its late President,

s.

H. lfuitley.

During the 1945-1+6 school term, twenty-five (25)
units providing special education were organized.
units

Of these

providing special education, one thousand three

hundred and thirty-nine (1 ,339) were reported as having been
provided facilities and fifty- five (55) teachers were involved .

The total expense amounted to $134,739 of which

amount of $99,349 was reimbursed from state funds .
During the 1946-47 school year the number of
schools providing special education increased from
twenty- five to fifty-six and one hundred fifteen
teachers were provided to teach the three thousand
seven hundred twenty-one students .
In 1947 a survey was made of all counties in the
state of Texas to locate handicapped children who
had not been discovered . The survey pointed out
that two hundred twenty-six (226) of the two hundr ed fifty- four (254) counties reported four
thousand seven hundred with deficient hearing.
Two hundred eighteen counties reported:
1.
2.

12,454 children with deficient
vision.
Two hundred-seven counties reported
2, 509 children with speech disorder .
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3.

Two hundred thirty-eight counties
reported 4,386 children as having
orthepedic handicaps.6

During the summer of 1947, only eleven of the
colleges in the state of Texas offered the introductory survey course in special education. Three
of these colleges offered advanced training and
five of the colleges offered a course for the deficient hearing. At this time none of the Negro
colleges offered special education either on the
graduate or undergraduate level.
During the 1947-48 school term, a survey revealed that the average teacher engaged in special
education had a degree with ten and nine tenths
semester hours of special training with previous
experiences of twelve years and was drawing an
annual salary of two thousand nine hundred and
five dollars. 7

A recent survey made by the Division of Special
Education of the Texas Education Agency points out the
following statistics:
1. There are 2,250,000 school age children
in Texas between ages six and twenty-one enrolled
in public schools. Ten per cent or 225,000 need
special education services. Thirty per cent or
67,4oO pupils are now receiving these services.
This is an increase of sixty per cent being
served since 1958-59.
2. Two per cent of the children enrolled in
public schools are educable mentally retarded.
17,l+oo educable mentally retarded pupils receive
special education services which represent about
thirty-eight per cent of those needing this service. One thousand three hundred sixty-four
teachers of the educable mentally retarded are
now employed, but 2,100 additional teachers are
needed to serve all children which would be an
6

Texas State Department of Education, Division of
Special B:l.ucation, Special Education for Exceptional
Children ln Texas.
7 Ibid.
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increase of one hundred fifty-four per cent.
Since 1958-59 there has been an eighty-four percent increase in the number of teachers of the
educable mentally retarded and a seventy- eight
per cent increase in the munber of pupils enrolled in these classes . 8
Summary
The education for exceptional children in the United
States has a long history.

The first plan for special

education was the residential school.

However, shortly

after 1900, public schools began to provide day school
programs.
Some important factors which caused a break-through
in the development of special education were the changing
attitudes toward disability, the influence of wars on the
handicapped, the influence of research on special education.

The growth in teacher education facilities and the

influence of professional and lay organizations interested
in special education have greatly increased the number of
exceptional children being served by various types of
special education programs .

CHAPTER III
THE STATE PLAN FOR SPECIAL EDUCATION FOR THE

EWCABLE MENTALLY RETARDED
Texas schools are committed to the principle of education for all children, regardles s of vari ance in abi lities.
The basis for Special Education is sound in the belief that
every chi ld is entitled to full recognition of his right to
educational opportunity consistent with his capacity to
learn.
This chapter will be discussed in the light of the
State Plan for The Educable Mentally Retarded .
Mentally Retarded , we mean this:

By Educable

"Children limited in in-

tellectual ability, who may be expected to learn at a slow
rate and to profit from an organized program designed to
promote social adjustment and vocational proficiency shall
be considered educable mentally retarded."1 We will consider the purpose of the programs, Guide for Determining
the Eligibility of pupils , method of establishing eligibility for placement and the basis for establishing and
operating special education units.
1

Texas Education Agency, "A Guide for Organizing
and Providing Special Education for Exceptional Children, u
fulletin 520, November 1951, pp. 5-6 .
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The purpose of programs provided for educable mentally retarded children emphasize development of satisfactory social adjustments and relationships, physical
competencies and desirable health habits, the wise use of
leisure time, the acceptance of pupils may be expected to
achieve basic academic skills from second to fourth grade
by the age of sixteen. 2
The objective of training programs for the trainable
mentally retarded children emphasize self care in health,
safety and personal grooming routines; adequate patterns of
social conduct; work habits and skills needed for daily
living; speech and language develop.
Guide for Determining 1b& Eligibility of Pupils

In order for one to enroll in a special class, there
is one prerequisite , the physical and mental condition of
the child must be shown on a case history form, to determine
that such a child needs special assistance in addition to
instruction available in the regular classroom.

The in-

telligence quotient of the exceptional child not regarded
as mentally retarded should be seventy and above fifty, who
can profit from special education facilities, will be regarded as eligible for consideration fqr placement.

When

there is a doubt as to whether the child can profit from
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special education, several types of tests showing social
competency, performance ability, and mental status should
be used to determine the placement of the child .
When educability has been determined, eligibility
for a special class or assistance is established when the
child has at least one of the following problems that prevent regular classroom instruction from being available,
adequate or safe:
1.

Children who are handicapped through congenital or acquired defects in the use of
their bodies are considered orthoped1cally
handicapped, (such as being crippled) .
When they are unable to function with
normal individuals of the same age, they
may be provided for in a class at school.
Children who sense of hearing is nonfunctional for understanding normal conversation which results in a delay in the
development of language and/or speech are
considered deaf . Any child whose hearing
loss in the better ear after correction is
more than 20 decibels at two frequencies
or more than 30 decibels at one frequency,
as measured by an individual pure tone
audiometer test.
Children Who have central visual acuity is
20/70 or less in the better (after all
necessary treatment and compensating
lenses have been provided when needed ) are
classified as partially sighted .

l+.

Children whose speech deviates so far from
the speech of others that it attracts attention, interferes with communication, or
causes maladjustment are considered speech
handicapped .
Any educable child who is mentally retarded
to the extent that the educational program

21

of the reguJ_ar classroom is unsuitable or
inadequate.3
Establishing Eligibility f2!: Placement
A placement committee shall be established to determine the eligibility of exceptional children for original
placement and continued enrollment in special classes.

The

membership may vary from time to time and consist of those
persons who have had some contact with the child and/or his
family.
ing:

Such a committee may be composed from the follow-

the superintendent, principal, coordinator of special

education, regular classroom teacher, special education
teacher, doctor, nurse, visiting teacher and psychologist
or phychometrist.

This committee, after study of data fer

varied resources on each child, shall make recommendations
concerning each chi.Id's admi.ssion to and/or dismissal from
special education classes.

This committee is also charged

with the responsibility of requesting additional informa-

tion, if the need for it is indicated to assist in
educational planning and placement.
Individual Psychological Evaluation
An

individual psychological evaluation shall be a

part of the data available on each child admitted to all
3Te:x:as Fducation Agency, '•A Guide for Organi zing aid
Providing Special Filucation :for Exceptional Children,"
fulletin 520, November 1951, PP• 5-6.
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types of special education, except speech and hearing
therapy.

The evaluation must include the administration,

appropriate for type of disability as well as take into
consideration other factors which would complete the
psychological evaluation.

The evaluation shall be done

by a competent psychological examiner and a written report
submitted .
~.!:Qr.Educability .Qf Exceptional Children
Although careful individual testing by specially
trained personnel is a necessity to provide for final
selection of all doubtful cases, teachers who have training in mental testing should use at least one of the
similar tests below, plus the Vineland Social Maturity
Scale or other similar tests for screening purposes:4
1.
2.

6.

4

Pintner, General Ability Tests; Verbal
Series and Non-Verbal Series, World Book
Company, Dallas .
California Test of Mental Maturity: California Test fureau, Los Angeles,
California.
Otis, Quick-Scoring Mental Ability Tests:
World Book Company, Dallas.
Manuel, Cooperative Inter-American Tests
of General Ability: Education Testing
Bureau, Princeton, New Jersey.
Kuhlmann-Anderson. Intelligence Tests:
Educational Testing Bureau. Nashville,
Tennessee.
~ Vineland Social Maturity Scale:
FIO.ucational Test Bureau, Nashville,
Tennessee.

Ibid . , pp. 6-7.
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Standards fQ.r. Admittance
The following standards shall apply to all pupils
placed in Special F,ducation:
1.

Children shall be six years of age on
September 1 and under eighteen on that
date .

2.

In case of multiple handicaps, mental
retardation takes precedence for the
purpose of establishing eligibility
for classification.

3.

All children must meet the minimum admission requirements set forth for
mental retarded.

4.

Al.l children shall be admitted and maintained on trial basis . If after a
reasonable period, a child fails to
show progress , physical or mental status
deteriorates, he shall be re-evaluated
to determine if he should continue in
the program.

5. The following information shall be

available on each educable mentally
retarded child , for those who must become informed or for those who must
take action regarding educational
placement .
a.
b.
c.
d.
e.

r.

Chronological age
Minimum Mental age 3. 5
(intelligence quotient
approximate 50-70)
Written psychological report
Report of physical examination
Signed recommendation of placement
Signed statement from parents approving admission to class tor
educable mentally retarded . 5

Basis .!Q!: Establishing~ Operating Special Education
Units
Continuance of Special »iucation Units .

A Special

F.ducation Unit shall be continued as long as it meets the
standards set for that particular type of unit .

In order

to justify this continuance , an application shall be filed
each year with the Director of the Division of Special
Education prior to June 1 on forms prepared by and available from the Texas Education Agency.

The application

shall be accompanied by any revision of the local plan
which has been made since last application.
~

Special Filucation Uhits .

The Superintendent

shall make application for new special education units to
the Director of Division of Special Education prior to June
1 on forms prepared by and available from the Texas Education Agency.
(a) All initial applications shall be
accompanied by a local plan which
has been developed for organizing
and administering Special Education.
(b) Schools expanding a program to include a new area in Special Education
shall submit a supplement to their
l ocal plan.
(c) Any unit, approved the previous year
but not activated , shall be considered as a new unit on the application
for the forthcoming year .
(d) All schools approved for initial
special education units will be
visited by a staff member from the
Division of Special Education.

Special F.ducation Teacher~ Cooperative U'ni ts
To justify the organization of a special education
teacher unit, there should be a sufficient number of
eligible exceptional children to demand a fu.11-time teacher .
No unit should be attempted unJ..ess there are five or more
severely crippled children, deaf children or blind children,
or ten or more mentally retarded children to be taught entirely apart from normal children, or twenty- five or more
children needing additional assistance other than the instruction they receive 1n the regular classroom.
In general , the teaching schedule of the special

teacher should be as full as if she were teaching normal
children and for five days each week for a full term of
nine months.

Provision for necessary conferences and home

visitation should be included in the schedule .

If state

assistance is needed, case histories should be submitted
to the Texas Education Agency with an application for a
unit.

Approval should be obtained before the operation of

the unit.

The application should be filed by June first

for the succeeding year. Approval for all units is for
nine months.

Where there is a need for the teacher to

work ten months, such need showing how the extra month
will be used should be attached to the application for
approval of the State Cotmnissioner .

The W. R. Banks Library
Prarie View A. & M. Colleltl
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ID& Special

Classroom

ans

Teaching

Facilities

The physical facilities, specialized equipment, and
teaching aids are appropriate for the type of unit in
operation.

All special teaching should be done in an

attractive, well-equipped, standard classroom on the ground
floor of a public school building.

All type of equipment

such as lighting, ventilation, desks should be available
to provide for learning process.
Professional Qualifications .f.2r. Teachers .Qf Exceptional
Children
Effective September 1, 1951, persons employed in approved special education units as teachers of exceptional
children shall meet the following qualifications:
1.

Possess a valid Texas teacher's certificate for the grade level to be served.

2.

Shall have completed at least a baccalaureate degree program in an approved
institution of higher education.

3.

Qualify for one of the four types of
approval certificate in the field of
special education described below:
a.

A general certificate of approval,
based on a minimum of 30 semester
hours of advanced course credit
(junior level or above) distributed
in the following areas as prescribed:
(1) Area I (15 semester hours) including courses in the following
fields: general survey or
orientation to special education;
speech difficulties of exceptional
children.
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Area II (3 semester hours) in
related courses from the field
of educational psychology, such
as mental hygiene, child growth
and development, and counseling.
Area III (3 semester hours) in
courses with specific reference
to the orthopedic field.
(4) Area IV (3 semester hours) in
courses with specific reference
to the deficient vision field.
(5) Area V (3 semester hours) in
courses with specific reference
to deficient hearing field.
(6) Area VI (3 semester hours) 1n
courses with specific reference
to the mentally retarded field. 6
(2)

Other qualified teachers who apply for approval as
teachers of exceptional children for the first time after
September 1, 1951, shall meet the requirements for the
general certificate of approval, unless such teachers are
to be employed in an approved unit with a previously qualified teacher who holds a certificate of approval in the beginning teacher's field of specialization, provided further,
that such beginning teacher of exceptional children shall
have completed not less than twelve semester hours of such
training including the survey course in Area I.
Qualified teachers approved for special education
units on a provisional certificate of approval shall complete the required courses for full approval not later than
nine years from September 1, 1951.
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Summary
The need for special education is determined by a
survey of the local school .

Potential candidates are

evaluated by a complete psychological study (including
doctor's report , school's, and personal history) and recommended for placement by a local placement con:nnittee.
A plan for organizing and administering special
education is developed by the local school system and submitted to the Division of Special Education for approval .
Parents are interviewed regarding the placement of the child
in a special education class .
The superintendent files an application with the
Director, along with a copy of the local plan prior to June
1 each year .

Applications for special education units are

reviewed jointly in the Texas Education Agency and by the
Division of Special Education.

If all substantiating data

are 1n order, approval of the unit is made and the school
is notified .
Upon receiving approval for the operation of a unit
in special education, the school superintendent is charged

with the responsibility of employing a properly certified
teacher .

Teachers are certified according to the area in

which they will teach.
Texas provides special education for the visually,
orthopedically and auditorily handicapped, the educable
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and trainable mentally retarded and for the speech handicapped .

Special services for the intellectually ac-

celerated, the socially maladjusted and the emotionally
disturbed are not included in the present special educa-

tion program in Texas .

CHAPTER IV
CROSS-SECTION SURVEY OF TEXAS NEGRO SCHOOLS

FOR EDUCABLE MENTALLY RETARDED
Special education programs vary within each school
according to the school's organization, locality, enrollment and services provided by the school.

Regardless of

their variation, however, certain similarities should be
found in all special education programs if they are to be
effective.

The Texas plan of organization of special

education indicates this.
The purpose of this chapter is to review comments
and responses made by special education teachers from
seventy-five Texas schools where special education services
are provided.
Section A of the questionnaire deals with data on
the mentally retarded children which are taught within
these schools.
Section Bis concerned with the type of instructional
methods, materials and facilities found in these schools.
Section C points out administrative and professional
considerations which are cited by these teachers as important toward enhancing the effectiveness of their special
education program.
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Explanations of the responses are given in narrative
form and in tables designed to give specific statistical
information.
If the special education program is to be effectively
rendered , then a study of the structure and organization of
such a program is necessary in order to determine its
adequacy.
It was felt that if questions were asked relative to
data which would give needed background information about
the special education programs found in the various schools,
a better appreciation could be gained as to whether or not

effective programs were already in existence in the Negro
schools of Texas .
An

analysis of data on the mentally retarded children

found in the 75 schools participating 1n this study is found
in Table I .

The information as presented in Table I indicates
that seventy- eight per cent of the respondents teach in the
elementary schools, grades ranging from one through six and
the remaining twenty- two per cent teach in secondary
schools , grades ranging from seven through twelve.
This reveals that the majority of the special
teachers participating in this study taught in the elementary schools .
Data 1n Table I further reveal the number of units
found in each school and the number of pupils found in
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each unit.

This information is valuable in comparing

standards of operating procedure in special education
programs in the Negro schools to see which procedure used
is the most effective.

TABLE I
ANALYSIS OF DATA ON MENTALLY RETARDED CHILDREN
AS GIVEN BY RESPONDENTS

No. Responding
Schools: 75
Res-p,
Schools
Elementary
1-6
Secondary
7-12

,.,

No. Students in
No. Units in Each
each unit
School
Resp , % Punils Resp
Unit
%

28

58 78

1

3>+ 45

8

21

l?

2

21

28

9

13 17

3

15 20 10

18 2>+

5 .07 11

9 12

22

4

and

above

12 and

1>+ 19

above

TOTAL

75 100

75 100

75 100

As a result of the responses made by the teachers

participating in this study it seems to indicate that the
fewer the number of students in each unit, the more opportunities the teachers were allowed to devote more time to
each child and make instructional methods more effective.
Special education units are classified according to
the level and not according to a specific grade as in the
regular classroom.

In order to determine what levels were
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being taught in the majority of the schools and the kind
of unit taught, a question was asked concerning this matter
and the results are found in Table

n.

TABLE II

LEVEL TAUGHT BY RESPONDENTS AND TYPE OF UNIT

Level Taught

No.

Type of Unit

Primary

35

Trainable

Intermediate

23

Educable

Secondary

17

TOTAL

75

No .

6
69

75

Thirty-five per cent of the schools had primary units
while twenty-three per cent had intermediate units and only
seventeen per cent had secondary units.

This points out

that most of the special education programs in the Negro
schools are concerned with the primary and intermediate
level and little attention is given to the pupil after he
passes these two stages.

This information could have a

significant bearing on the number of drop-outs which are
being found at the junior-high and senior high school level .
Table II also pointed out that the majority of the
schools provided special education facilities for the
educable mentally retarded •

• 08 per cent of the schools

in this study provided services for the trainable mentally
retarded.

34
As

a prerequisite for enrollment in a special class,

according to the Texas Plan for Speci al E:lucation, the
physical and mental condition of the child must be clearly
shown, making it obvious that the child needs special assistance in addition to instruction available in the
regular classroom.
The information found in Table III points out that
the majority of the schools used the following methods to
identify pupils in the regular classroom whom they felt
would benefit from special education services.

First, the

majority of the pupils were identified through teacher referral and then the proper testing was carried out through
the placement counselor together with information given by
a school nurse.

In the larger schools where medical clinics

were available the schools relied on these services as a
basis for placing pupils in the special classroom.
Very few parents were noted as making any attempt to
seek special services for their children without a suggestion from the school principal.
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TABLE III
METHODS USED TO IDENTIFY MENTALLY
RETARDED

Agency Making
Identification

PlJPil,S IN SCHOOLS
Number of
Respondents

Per cent of
Respondents

Local parent groups

14

19

Medical clinics

72

School Nurse

63

96
91

Teacher's referral

?5

100

Supervisor

16

21

Placement counselor

?5

100

Others

The cumulative record serves as a guide for the
teachers in the schools to give them needed information concerning the background and personal history of each child.
It helps the teacher to understand any behavorial characteristics which the child may possess and provides information
concerning the mental capacity of the child.
The teachers participating in this study all indicated, as shown in Table IV, that the cumulative records
all made provision for similar information which was a
basis for helping the teacher to become better acquainted
with each of his pupils.
From the responses made, most of the schools kept
these records on file in the principal 1 s office but they

were easily accessible to the teachers for their use.
Questions were asked relative to the length of the
school day.

The length of the school day did not vary to

a great extent.

Most of the respondents indicated that

the length of their school day was between six and seven
hours.

TABLE IV
INFORMATION FILED IN CUMULATIVE RECORD FOLDER
OF PUPILS
Kind of Information
Tests

Number of
Respondents

Per cent of
Respondents

Referrals

75
75

100

Social Worker

12

16

Parent consent

75
75
75
75

100

Physical examination
Supervisor
Family history
Visiting teacher
Counselor
Teacher's observation

100

100
100
100

8

11

15
75

20
100

Most of the respondents also indicated that they did
not have any children who had severe physical or behavioral
characteristics because most of them taught the educably
mentally retarded child.
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Most of the teachers responding indicated that
their children seemed to definitely enjoy and look forward
to participating in the classroom experiences provided far
them.

They also pointed out that their pupils had little

difficulty adjusting to the students in the regular classes
although sometimes they were subjected to stigmatism by
their regular classmates, which caused them to feel insecure.
Section]:

Instructional Methods, Materials and Facilities

According to the Texas Plan for Special F.ducation,
all special teaching should be done in an attractive, well
equipped, standard classroom to provide first-class
elementary or high school instruction on an individual
basis .
This section of the questionnaire was concerned with
the instructional methods used and the materials and facilities found in the classrooms of the teachers responding to
this study.
All of the teachers felt that the methods of teaching used in their classrooms were designed to meet the
following objectives :
1.

Language Development

2.

Sel f Care

3.

Physical Training

4.

Social Adjustment

5. Economic- Occupational Usefulness
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A11 of the teachers indicated that they prepared
lesson plans and utilized the teacher- pupil planning method
in setting up units .

All of them also included langauge

arts, science, health and phYsical education as a part of
the classroom learning experiences .

Opportunity was also

allowed for learning experiences in social refinement and
character development .
The majority of the respondents pointed out that
they used the regular classroom, but had adequate special
equipment which enabled them to carry out the special
education program effectively.
The writer observed that in the schools with an enrollment of three hundred or more pupils, there seemed to
be consistently more and better provisions in terms of the
type of classroom facilities used and instructional aids
employed .
Section C:

Administration- Professional Consideration

The superintendent and the principal are responsible
for coordinating the majority of activities that take place
in the school.

By this token they also are responsible :fbr

the coordination of the special education program.

However,

the many and varied duties which they must perform make it
almost impossible for them to give adequate time to the
special education program.

Because of this, they usually

delegate this duty or portions of it to someone else.
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The special education teacher or the supervisor may
share the major portion of the responsibility for coordination of this program.
Opinions made by the respondents to this questionnaire relative to the acceptance and cooperation with the
special education program by the principal and school staff
indicate that the program was well received in all of the
schools by the principal and the school staff.
The sources of revenue for instructional aids for
special education was provided for adequately in the school
budget of the respondents from larger schools.

Those re-

spondents representing the smaller school indicated they
did not have sufficient :funds alloted in their budget to
secure adequate instructional aids.
The majority of the respondents indicated that
parental-community interest in the special education program
was fair.

They felt that the parents did not take the proper

interest in the program due to the lack of understanding the
purpose of the special education program.

They felt that

parents would have to be given more of an opportunity to
assist in planning the program, which would cause them to
develop a better appreciation for it.

In response to the questions concerning the professional qualifications as revealed in Table

v,

nearly forty-

four per cent of the respondents possessed provisional
certificates as teachers of the mentally retarded and the
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remaining thirty-one per cent were enrolled in school attempting to meet the necessary qualifications.

All of the

respondents had received all or a portion of their training
in special education at Prairie View Agricultural and
Mechanical College.
None of the respondents were certified to teach in
any area other than the mentally retarded, such as the

orthopedic, blind or deaf.
TABLE V

ANALYSI S OF PROFESSIONAL TRAINING AS
INDICATED BY RESPONDENTS
Hours of Professional Training

Yes
No
No ."7>er cent • o . ~er cent

12 Semester Hours in Elementary Education

48

64

27

36

27 Hours in Content Courses
in Elementary Education

39

52

36

48

Provisional and Professional
Certificate for F.ducable
Mentally Retarded

48

64

27

36

6 Semester Hours Related to
Special Education

59

78

16

22

68

91

7

9

69

92

6

8

7,

100

0

0

6 Semester Hours Related to

Teaching Educable
Mentally Retarded

6 Semester Hours Practice

Teaching

Other Related Courses in
Psychology
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The information found in Table VI reveals the number
of years teaching experience each respondent has had as a
teacher of the educable mentally retarded and in the
regular classroom.

Out of the seventy- five teachers respond-

ing, only twenty- three of them had at least five years of
teaching experience with the mentally retarded .

All of the

respondents indicated they had at least five years or more
of regular classroom teaching experience.
TABLE VI
NUMBER OF YEARS TEACHING EXPERIENCE INDICATED
BY RESPONDENTS

Special Education Teacher
No. of years of Experience

Regular Classroom Teacher
No. of Years Experience

Years

Resp .

1

18

1

2

14

2

3
4

10

1

5 and above

23

10

None

16
1

The development of faculty understanding concerning
the importance of special education and its place in the
school organization must be realized if teachers are to
contribute to the success of this program.

It should be

understood that in order for an effective special education

program to be realized, a regular in-service program or
attendance at professional meetings should be provided as
a planned part of the school's program.
Data in Table VII revealed that fifty-eight of the
respondents were in attendance at professional meetings at
least twice per year.

Nine schools provided this service

monthly, while six of the schools did not have any type
program of this nature.

TABLE VII
IN-SERVICE PROFESSIONAL MEETINGS
No. Meetings

Not at all
At least two per year

Number
6

58

Once a month

9

Weekly

2

None

0

As a basis for evaluating their work with the mentally retarded, information in Table VIII indicates that
the majority of the respondents felt that the program had
definitely benefited the pupils and tangible improvements
had thereby resulted from their work as a special education
teacher.

TABLE VIII
TANGIBLE IMPROVEMENTS RESULTING FROM WORK
WITH MENTALLY RETARDED

Number

Per Cent

None
Small Improvement

?

Moderate Improvement

4

Definite Improvement

64

Opinions regarding the adequacy of salary received

by special education teachers as pointed out in Table IX
show that seventy of the teachers felt that the salary
was inadequate.

No comments were given by the respondents

as to why they felt under-paid.
TABLE IX

OPINIONS REGARDING ADEQUACY OF SALARY RECEIVED
BY SPmIAL EDUCATION TEACHERS

Adequate
Teacher's feeling toward
salary received

Inadequate

70

Information 1n Table X gives an analysis of the enrollment of the various schools participating 1n this study.
Twenty-four per cent of the respondents represented schools

with an enrollment of three hundred fifty and above.
The writer noted that the schools with a larger
enrollment seemed to have better facilities in most
respects than the schools with a smaller enrollment.
TABLE X
ENROLLMENT OF SCHOOLS PARTICIPATING IN STUDY

Number of Pupils

Number

Per Cent

100-149

20

26

150-199

12

16

200-249

16

21

250-349

7

93

18

24

350 and above

CHAPTER V

CONCLUDING IMPLICATIONS WITH RECOMMENDATIONS
Concluding Implications
The purpose of this study was to survey the nature,
organization and extent of Special Education services for
educable mentally retarded pupils in the Negro schools in
the State of Texas .
The methods of attacking their problems were by a
review of literature obtained from the Special Fiducation
Division of the Texas Education Agency and the development
and distribution of a questionnai re designed to sample the
nature and extent of Special Education services provided by
Negro schools in Texas .

The questionnaires were distribut-

ed to in-service teachers enrolled at Prairie View A. and
M. College during the first six weeks of the Summer Session,
1963 who were teaching educable mentally retarded children.
To gain information concerning developments in the
field of Special Education in Texas Negro schools, a visit
was made to Texas Fnucation Agency, Special Fducation
Division.

This visit convinced the writer of the need for

such a preliminary survey and furnished needed background
material for development of the inquiry forms and an interpretation of the status of Special Education service in

Negro schools of Texas.
The forms of Special Fducation practices which were
found in the schools studied that had Special Fducation
programs seemed to vary, depending on the school size and
organization.

The larger schools consistently revealed pro-

visions for much better special education practices than did
the smaller schools.

This statement by no means is intended

to convey the impression that the programs in the larger
schools are adequate.
As indicated previously, there is a definite need
for external leadership from the Texas Education Agency 1n
helping Administrators in the Negro schools to properly
examine their school organization, investigate the possibility of providing Special Education programs in their
schools and helping them to secure suf'ficient facilities
and

tra ined personnel to carry out the program when it has

been established.
Recommendations
To implement better Special Education programs in
the Negro schools of Texas, a necessary factor is creating
an awareness among all staff members, students and members
in the community as to its importance and what part each
person must play to make it successful.
First, provision for a program of professional growth
for in-service teachers should be made.

Such a program
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could include various courses in Special F.ducation offered
by teacher education institutions.

At frequent intervals

during the year Special Education Workshops could be conducted at each of the state colleges for Negroes.

Teachers

should be allowed to observe other special education
teachers in their classrooms, institutes, workshops and
conventions.

A well stocked library of professional liter-

ature should be easily accessible to the teacher as their
contribution to their growth also.
Second, Special Education teachers should be encouraged to become more competent through increments provided by school districts to encourage summer training
programs in this field, and grant of leaves to prospective
special education workers to attend college and universities
during the regular school year.
Third, the Negro colleges and universities of Texas
should include in their curricula more courses designed to
educate teachers to the extent that their training will
reflect itself in the special education practices in their
respective schools.

They should also conduct frequent re-

search studies to evaluate special education practices
throughout the state with view toward developing their
curricula so that courses offered might meet the needs of
the teachers.
Fourth, guidance and counseling services should be
provided to help the exceptional children who need these

services become effective members of society.

They need

assistance in selecting a suitable occupation as well as
help in gaining and holding a job in harmony with their
interest, aptitude and abilities .
Finally, each school should be encouraged to make a
thorough evaluation of the existing special education
program, determine its strength and weaknesses with view
toward making it more effective.
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Questionnaire for teachers of the mentally retarded
(Part of a thesis study)
This questionnaire concerns Special F.ducation. Please
answer the questions which will be a help to all of us
in Special F.clucation.
Definition of F.clucable Mentally Retarded:
A state of incomplete mental development of such
a kind and degree himself to the normal environment
of his fellows in such a way as to mainta in existence
independently of supervision, control, or external
support .
Mentally retarded" or ''Mentally handicapped II are
applied to those Who measure approximately 50 to 75 in
0

I . Q.

A.

DATA ON MENTALLY RETARDED CHILDREN

1.

Number of grades taught in your school .
number .

3 4

l 2

2.

Number of units .
1

3.

5 6

2

3

7 8

9 10 11 12

Circle number .

4

5 6

Number of students in each unit.
8

9

10

11

12

Circle number

13 14 15

and

4. What level do you teach?
a.
b.
c.
d.

above

-

Primary
Intermediate
Junior
Senior

5. What units do you have
a.
b.

Circle

in your school?

Trainable mentally retarded
Educable mentally retarded - - - - - - -

52
6.

How does your school locate the mentally retarded
child? (Please check)
a.
b.

c.
d.

e.
f.
g.

7.

Local parent groups_
Medical and/or psychological clinics
School nurse
Teacher's reference
Supervisor__
Placement counselor
Others
-

Is a cumulative record for each child kept up to
date?
Yes
No

----

8. Where are these records kept?

9.

Are copies of the following reports filed in the
cumulative record folder?
a.
b.
c.
d.

10.

Tests
Referrals
Social worker
Physical
examination

f. Supervisor _ _

g.
h.
i.
j.

Family history_
Visiting teacher_
Counselor
Teacher's observation
regarding:
1. Academic work
2 . Child behavior
3. Other reports -

How ___
many children
EMR
TMR __per
_ class day do you have?

Length of time children are in school?
11.

EMR_ TMR_

What physical or behavioral characteristics are
noticable in your classroom?
a.
b.
c.
d.

e.
f.

Mongolism (slant eyes, lar e tongue, etc.)_
Microcephalism (small head
Hydrocephalism (large head Dwarfism__
Convulsive
seizures
Others ____________

1

12. Do the mentally retarded children with whom you
work seem to enjoy and look forward to their
classroom experiences?
a.
b.
c.

Not appreciably _ _

To some extent
Definitely

---
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What type of adjustment have the regular students
made to their mentally retarded schoolmates?
a.
b.
c.
d.
14.

What appear to be the chief causes of the defective mental conditions with which you are
concerned?
a.
b.
c.
d.

B.

-------

Poor
Fair
Good
Excellent

Brain damage_
Microcephalism _
Hydrocephalism _
Paralysis_

e.
f.
f.

Hereditary_
Cretinism
Mongolism

---

INSTRUCTIONAL METHODS, MATERIALS AND FACILITIES
1.

Check the needs or objectives which your classroom
is designed to meet.
a.
b.
c.
d.
e.

2.

Language development
Self-care
-Physical training_
Social adjustment_
Economi c-occupational usefulnes s

-Do you employ the teaching-learning unit as an
instructional aid?

---

3. Are lesson plans prepared and used?

--

4. Do your classroom learning activities involve:
a.
b.
c.
d.
e.
f.
g.
h.
1.
j.

k.

Creative art work
Musical activitiesPlay and recreationPeriods for rest
Language skills Number work
Social refinement
Personal hygiene..:::::::
Usefulness to the group_
Character development
Other____
-

5. Please describe the types of units you utilize_

6.

Who is responsible for instruction evaluation?
and how is evaluation
effected? _________________
_

7. Check classroom facilities that are used?
a.

b.
c.
d.

8.

Regular classroom_
Improvised area_
Special units _ _
Other ___________

Check special equipment you have in your classroom or unit.
_ _standup tables
Desk tables
Posture chairs
Cot and/or cots
---Desk (teacher)

Telephone
Television
Radio
_
Maps
Art and Craft
materials
_ Library books
Chair (teacher)
Album of records
Chart table
-Flannel board
Sand table
-Globe
View-master and
- - - films
==Toys
Toilets and
Clock and clock
lavatory
faces
___storage space
fulletin and
-chalkboard
Racks for books
_ _Record player with
and charts
File that can be
speed regulator
- - - locked (teacher) _ _ Projection machine
___Film strip machine
and films
with film
Sink and counter
___ Blocks (all sizes - - (hot and cold water)
and shapes)
_Science equipment
___F.ducational games
Pocket chart
___ Portfolio of
-Sand table
pictures
_ _standard type_Others
writer

-----

_

-------

-----

C.

--

ADMINISTRATIVE-PROFESSIONAL CONSIDERATIONS
l.

Has the special education program been well received
by the principal and school staff? _ _ __

2.

Who is your immediate supervisor (Coordinat or for
Special Education, etc.)? ____________
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3.

Sources of revenue and/or instructional aids for
Special Education.

4.

Extent of parental- community interest .

a.

b.
c.
d.

Poor
- - -Fair
--"""'Good
---Excell ent

5. Is there an active local association for exceptional children?

6.

What professional qualifications do you possess
as a teacher of the mentally retarded?
a.
b.

7.

----

certification as a teacher
- - -Provisional
of the mentally retarded
certification as a teacher
---ofProfessional
the mentally retarded

What experiences or courses have you ~ ~ relative to professional certification in the area of
the mentally retarded?
a . _ _ _ .12 semester hours in elementary

education
b . ___Completion of around 27 semester hours
in the content courses required for
teachers in elementary schools
c . _ _ _ 6 semester hours of preparation directly related to the total program of
special education, such as Survey
course, Test and Measurements, and
Speech Correction
d. _ _ _ 6 semester hours of work directly related to teaching retarded children
e . ___6 semester hours in directed teaching
which should include actual practice
teaching of retarded children , or
acceptable practice teaching in
elementary grades
Others

---

8.

What professional experiences or courses have you
had in special education?
a . _ __Survey Course in the Education of

Exceptional Children

b . _ _ Problems and Methods of Teaching

Mentally Retarded

56
c. _ _ Introduction to Speech Correction
d. _Adjustment of Teaching for Exceptional
Children
e. _Diagnostic and Remedial Treatment of
Elementary School Subjects
f. _ _Child Growth and Development
g.
Test and Measurement
h. :=eurriculum fuilding for Mentally Retarded
i. _Others

9. Are you certified in any other area(s) of special
education?

a.
b.
c.
d.
e.

_orthepedic
_Speech
Vision
-Deaf
==Other

10. Name of institution(s) attended for certification
11. Year granted certification(s)
12. Degrees held __________________
13. How many years of teaching experiences with mentally
retarded children have you had? _ _ _ _ _ _ __
14. How many years of regular teaching experiences have
you had? _ _ _ _ _ __

15.

you enjoy freedom to prepare your own instructional activities? _ _ _ _ _ _ __

Do

16. Do you have access to and read relatively regularly
any of the foll.owing periodicals?
a.
b.
c.
d.
e.

_Exceptional children
_Journal of Speech and Hearing Disorders
_Journal of Mental Deficiency
_ Sight Saving Review
_Cerebral Palsey Review
f. _The Crippled Child
g. _Mental Hygiene
h.
i.

17. \fuat national , regional, or local agencies have expressed an interest and supported your Education
Program? (Pl.ease list)
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a.
b.
c.
d.

18.

To what extent do you participate in professional
meetings with colleagues in the field of Special
Education?
a.

Not at all

b. -Once or twice a year

c. _Once a month
d. _Weekly
e. _Other

19.

Have you received unsolicited evaluative comments
.from:
a. _The students with whom you work

b.
School officials
c. ==Parents

20 .

In your opinion has your work with mentally
retarded youngsters resulted in any tangible
improvements?
a.
No
b. - T o a small extent
c. ==To a large extent
d. _Yes, very definitely

21.

Do you feel that you are adequately paid as a
teacher in the area of Special F.ducation? Yes
No
--

22.

Have you received any formal evaluative statement
from state or local school official? (Please
specify)

23.

How adequate do you feel your program is

24.

What is the approximate enrollment in your school?
100-150

150-200

School
School ~D-.i-s~tr---ic-t~-------Date

--------------

200- 250

----

250- 350

350-450

